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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	25/26

	Number of pupils in school
	845(124)

	Proportion (%) of pupil premium eligible pupils
	14.70%

	Academic Plan for 3 years
	2024/27

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Dan Boden

	Pupil premium lead
	Andy Greenwood

	Governor / Trustee lead
	Chris Curtis/Fiona Beeken


Funding overview
	Detail
	25/26

	Pupil premium funding allocation this academic year
	£120,525.00


	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£120,525.00



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Wolgarston we understand that each child is unique; we strive to unlock the potential that every person has irrespective of their background or the challenges they may face. 
Our intention is that all students make good progress and achieve a high of attainment  across the curriculum. As a school we are committed to providing exceptional teaching and learning with the focus that this strategy supports disadvantaged students, who may have different needs, to achieve that goal. Hattie’s Visible Learning is key to our approach. As a result of this, we take an evidence-based approach to our teaching in order to benefit disadvantaged and non-disadvantaged students.
A key part of this includes ensuring teachers ‘know their impact’, using formative assessment to evaluate and alter their teaching in-the-moment, responding to the feedback from the students in front of them. We also want all of our students to be able to ‘become their own teachers’ (another aim of Visible Learning). Part of this strategy, therefore, focuses on equipping students with effective study skills to ensure they all know how to learn. This, we feel, is particularly important for our disadvantaged students.
The focus of our pupil premium strategy is to support disadvantaged students to achieve their goals. We consider the challenges faced by vulnerable students and carry out specific interventions to counteract these challenges. Quality first teaching is at the heart of all we do.
We recognise the importance of reading; to meet the demands of the curriculum, students need to be able to read age-appropriate texts fluently and we aim to support our students in meeting age related expectations in their reading. Improving attendance and participation of disadvantaged students is also vital: they need to be in school to benefit from our teaching. Students will also be given the opportunity to participate in extra-curricular activities, it is our role as a school to not only provide the opportunity for them to do this, but to ensure as many disadvantaged students as possible take up this provision. 





Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1

	Lower attendance figures than non-disadvantaged students
Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils has been between 2-8% lower than for non-disadvantaged pupils
Attendance- 
Persistent absenteeism of FSM6 students: 

    % of FSM6 students are persistently absent (2024/2025) = 41.8% (National = 41.9%)
    % of Non FSM6 are persistently absent (2024/2025) = 13.5% (National = 18%)

Attendance: 
	Pupil group  
	
	Academic Year 2024/25  
	

	
	% attendance  
24/25
	Previous year’s attendance (%)
23/24  
	 % increase / decrease   
	National data for comparison (if available)  

	All pupils  
  
	93
	92.4
	Increase
	91.3

	Pupil Premium  
	86.6
	88.4
	Decrease
	86.2

	Non-Pupil Premium  
	94
	93
	Increase
	93.3


 
Across the school and in each year group, PP student’s attendance is below non-PP students. 
Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged student’s progress.  

	2
	Parental Engagement- Some parents/ careers need additional information, support and guidance to help their child. 
Data analysis has highlighted that parents of disadvantages students are less likely to engage with school, in particular with events such as parents’ evenings etc. Although progress was made with engagement for some parents this continues to be an area of focus.
Passive parental engagement has been seen to lead to more issues arising regarding wellbeing, safeguarding and pogress. Which can be seen when comparing active parental engagement and the impact on a child’s behaviour to that of a passive parent's child.

	3
	Careers / Aspirations- Lack of involvement in enrichment/cultural capital.  Students being unclear of career paths.
There is a potential for students who are disadvantaged to have lower aspirations based on life experiences. This can be influences from home or peers. 
Therefore, it is important to ensure all students’ potential is realised and they are given the opportunity to partake in experiences they may never have before Although our NEET figures continue to be 0, it is vital that students are exposed to a broad curriculum and various careers orientated events in order to raise aspirations.


	4
	Achievement- Disadvantaged pupils on average attain lower and typically make less academic progress. Whilst our students perform better than the national average for disadvantaged students, we would like this gap to close.

	Year 11 outcomes 24/25
	PP
	Non PP
	All

	Attainment 8
	34.1
	50.29
	47.98

	Average Attainment 8 Grade
	3.41
	5.03
	4.8

	9-5 Eng/Ma
	13.8
	52.9
	47.3

	9-4 Eng/Ma
	37.9
	82.2
	75.9




	[bookmark: _Toc443397160]5
	Culture, Behaviour & Attitudes- Some disadvantaged pupils need some additional support to ensure their attitudes and behaviour are conducive to success.
 Aiming to reduce the number of suspensions and exclusions for disadvantaged students.





Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved attendance  
To achieve and sustain improve attendance for all pupils, particularly our disadvantaged pupils - 
	Improve attendance from 2024-25 demonstrated by: 
The overall absence rate for all pupils being no more than 90% and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced. 
The percentage of all pupils who are persistently absent decreasing from last academic year. 


	Improved  Parental Engagement- 
Encourage and increase the attendance of parents at key events.
Additional contact to encourage participation at events.
	· Increase parental attendance at school events. (Parents evenings & Parent information evenings)
· Ensure 100% engagement with ClassCharts


	High Aspirations
Raise the aspirations for students 
	· High level of engagement with wider curriculum opportunities. (D of E, Clubs, Intra school competitions, Visits, Careers Encounters)
· Well prepared for post 16/18 pathways.


	Improved Academic Outcomes:  
Improved attainment among disadvantaged pupils across the curriculum at the end of KS4.
	· To reduce the gap for average attainment grade.
	
	2021/22
	2022/23
	2023/24
	2024/25

	Attainment 8 Gap
	12.5
	11.2
	9.3
	16.2

	National Gap
	13.6
	15.3
	15.5
	15.5





	Improve reading comprehension
Improved reading
comprehension among
disadvantaged pupils
across KS3/KS4.

	Reading comprehension tests demonstrate an improvement in comprehension skills among disadvantaged pupils and a smaller disparity between the scores of disadvantaged pupils and their non-disadvantaged peers. Teachers should also have recognised this improvement through engagement in lessons and book scrutiny.





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £45 000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Recruitment and retention of high quality, experienced staff to ensure quality first teaching in every department. This includes ongoing teacher training, lesson observation and support.  
(£30 000) 
	Research: EEF 
 
High-quality teaching is essential for students to achieve the best outcomes, particular for the most disadvantaged students. The evidence suggests that great teaching is the ‘most important lever schools have to improve outcomes for their pupils’.  
	4,5

	Instructional Coaching programme introduced whole school. 49 instructional coaches have been trained to support the coaching of all teaching staff. Instructional coaching is embedded into all staff member’s timetables. StepLab is used to monitor the instructional coaching process. (£7,000) 

	Research: Jim Knight, Tom Sherrington, 
Chartered College of Teaching, Kraft,  
 
Instructional Coaching is the only form of CPD proven to reliably impact student outcomes (Kraft et al, 2018). All students are hindered when there are gaps in their knowledge, particularly disadvantaged students. This prevents them from being able to make good progress. Staff understand the cognitive science behind teaching strategies to help close these gaps through Instructional Coaching.  

Staff library
Visible Learning resources
Safeguarding network.
Visible Learning | Evidence-based strategies on what works best in schools




	4,5

	Whole School CPD and resources to support the teaching of reading. Role of the Whole School Literacy Lead and School Librarian.  (£2,000) 
	Research: EEF, National Literacy Trust, Alex 
Quigley, OECD and Geoff Barton 
 
Alex Quigley states that “our pupils’ success will be defined by their ability to read fluently and skilfully” and the EEF Teacher Toolkit states that reading comprehension strategies equates to 6+ months impact on student attainment. This is significant as the National Literacy Trust wrote that 1 in 11 young people do not have their own book. This rises to 1 in 8 in disadvantaged homes, highlighting the importance of our school library and whole school focus on reading. OECD research stated in the DfE’s Reading Framework (2023) highlights that reading practices can play an important role in reducing the gap between the reading proficiency scores of students from different socio-economic backgrounds.  
	4,5

	RADY Programme 
(£1000)

	Research: RADY (Raising the Attainment of 
Disadvantaged Youngsters) 
 
RADY ensures that the average of the pupil level targets for disadvantaged children is the same as the average for other children. In other words, our targets for disadvantaged children is such that the average targets for the two groups are the same. These high aspirations, when coupled with high-quality equitable teaching, targeted academic support and a range of wider strategies, ensures that we are driven to closing the attainment gap for our disadvantaged learners.
	4,5,6

	Identifying gaps in knowledge, skills and application through effective diagnostic testing and formative/summative assessment. Use of standardised assessments in KS3, whiteboard practice, GL assessments. Subject leads’ CPD on assessment practices.  
(£4 000) 
 
	Research: EEF, Tom Sherrington 
 
Providing feedback is well-evidenced and has high impact on learning outcomes. Effective feedback focuses on task, subject and self-regulation strategies providing specific information on how to improve. The EEF indicates impact of +6 months when implemented effectively. The potential impact of metacognition and self-regulation approaches is high at +7 months additional progress. The evidence indicates that explicitly teaching strategies to plan, monitor and evaluate specific aspects of learning can be effective. Tom Sherrington writes that, “one main purpose of weekly and monthly review is to ensure that previous learned material is not forgotten – to attenuate the natural rate of forgetting”.  
 
GL assessments have been used to identify literacy and numeracy gaps in KS3.  

	3, 4


	Improving literacy in all subject areas in line with recommendations in the EEF Improving Literacy in Secondary Schools guidance. 
 
Launch of disciplinary Literacy with all staff and utilisation across all subject areas. 
(£1000) 
	Research: EEF, National Literacy Trust, Alex 
Quigley, OECD and Geoff Barton 
 
Alex Quigley states that “our pupils’ success will be defined by their ability to read fluently and skilfully” and the EEF Teacher Toolkit states that reading comprehension strategies equates to 6+ months impact on student attainment. This is significant as the National Literacy Trust wrote that 1 in 11 young people do not have their own book. This rises to 1 in 8 in disadvantaged homes, highlighting the importance of our school library and whole school focus on reading. OECD research stated in the DfE’s Reading Framework (2023) highlights that reading practices can play an important role in reducing the gap between the reading proficiency scores of students from different socio-economic backgrounds.  
Acquiring disciplinary literacy is key for students as they learn new, more complex concepts in each subject: 
Improving Literacy in Secondary Schools 
Reading comprehension, vocabulary and other literacy skills are heavily linked with attainment in maths and English: 
word-gap.pdf (oup.com.cn) 
 



	3, 4






Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £37 000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targeted Academic Intervention


New figure £10,000


	Targeted intervention with additional English & Maths. (EEF states that small group tuition has an average impact of 4 months additional progress)

Small groups interventions take place for reading from KS3-4 and targetted intervention for Math and English- KS3-4. 

Study Skills externally provided workshop for Year 11
	1,4, 5

	Development of Meta-cognition
The lifeskills company- £2000
	EEF states that,The average impact of metacognition and self-regulation approaches is high (+8 months additional progress) however, it can be difficult to realise this impact in practice. Teachers should be supported to both explicitly teach metacognitive strategies and to promote metacognitive skills in lessons.
2. The research evidence indicates that explicitly teaching strategies to help pupils to plan, monitor and evaluate specific aspects of learning can be effective. Research suggests these should be taught and applied to the usual curriculum content, rather than taught discretely through  ‘thinking skills’ lessons.
	

	Reading Partners (peer mentoring) and Accelerated Reader Programme delivered by the library staff and TA’s.

(£14,000)
	Research: EEF and Sutton Trust (Potential for Success, 2018), DfE Reading Framework (2023) 
 
Sutton Trust research have found that “structured mentoring and tutoring programmes have been found to be beneficial for highly able students”. Additionally, the EEF state that, “the introduction of peer tutoring approaches appears to have a positive impact on learning, with an average positive effect of approximately five additional months’ progress…there is some evidence that children from disadvantaged background and low attaining pupils make the biggest gains.” 
 
The EEF research indicates that Teaching Assistants can provide a large positive impact 
on learner outcomes when deployed effectively.  
	4,5

	6th Form ‘Elephant Group Project’

UCAS
(£5000)


	Targeted activities designed to support capable students into the universities and career paths that they deserve. 
The Elephant Group has made a significant impact in increasing access to top universities for students from non-selective state schools. Here are some key achievements:
90% of Year 13s from non-selective state schools applied to top third universities, with 54% enrolling. 

	3

	Lexonik
Reading comprehension
£6000
	EEF states that The average impact of reading comprehension strategies is an additional seven months’ progress over the course of a year. Successful approaches are carefully tailored to pupils’ reading capabilities. Texts should provide an effective, but not overwhelming, challenge.
Reading comprehension strategies can be taught effectively in a range of contexts, for example, as part of pupils’ usual literacy activities, in lessons across the curriculum, or in specialised reading sessions, either to the whole class or a targeted group
	





Wider strategies (for example, related to attendance, behaviour, wellbeing) Budgeted cost: £38 525
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pastoral support: Heads of House
(£8,000)


Information gathered from feeder schools and previous years alongside current information to identify barriers.

	Research: EEF 
 
Parental feedback has highlighted the importance of having a key member of staff for communication and supportf. Engagement of students and positive behaviour reinforcement supports achievement of all students, including disadvantaged students. The EEF toolkit identifies +3 months impact here.  
	1,2,5

	Attendance support: EWO, 
FLO, Family Support 
Worker 
(£8,000) 
 

Early contact for non attendance

	Research: EEF 
 
Attendance for disadvantaged students is below their peers. We have increased the capacity of the attendance team to reach more families and improve the attendance of all, including our disadvantaged students. There is a direct correlation between attendance and achievement.  

Adaptation of processes so that PP non attendance is followed up earlier.
EEF

	1,2,3

	Wellbeing support: School counsellors, ELSA trained staff and a whole school wellbeing lead 
(£8,000) 
	Research: EEF 
 
The EEF toolkit identifies +4 months impact for emotional and social support. There has been an increase in mental health illness within school and this has been prevalent in disadvantaged students.  
	1,3,4

	After School Homework Club run by the school librarian. 
(£2000) 
	Research: EEF 
 
Often, Pupil Premium students have limited access to the correct technology and resources to complete their homework and independent studies. Our school library is staffed by our librarian with resources and an environment conducive to learning. The EEF indicates +5 months impact from homework and how homework clubs can help overcome “barriers by offering pupils the resources and support needed to undertake homework and revision.”  
	3,4,5

	Careers Support: Careers Advisor/Connections, Assemblies, Careers’ Evening, Your Future 
Conference 
(£6,000) 
	Research: EEF and The Sutton Trust 
 
The EEF drew on nearly 100 different studies and found that teenagers from poorer homes were more likely to be uncertain about the qualifications they need to access their chosen career and get the skills they need. Research by the Sutton Trust found careers provision in English schools to be a ‘postcode lottery’ where some young people ‘have access to much better career guidance than others.’ The studies of careers education across OECD countries found that 60% of studies of careers education interventions aimed at improving educational outcomes of pupils had largely positive impacts.  
	3,4

	Parental engagement: Prebooking 
Parents’/Carers’ Evening 
Appointments 
 
	Research: EEF 
 
The EEF report an average impact of +4 additional months from parental engagement over the course of a year. There are also higher impacts for pupils with lower attainment. 
 
	2

	Hardship Fund: resources, 
Trips, D of E, uniform, transport and equipment.
50% Funding (Max £200)
Prom Ticket support for reward

Provide revision guides to PP students
Maths Watch


Second-hand uniform shop. (£4 525)
	Research: EEF 
 
Engagement in wider curriculum opportunities promotes positive relationships, builds self-esteem and fosters greater engagement. Case studies demonstrate the positive impact of supporting students and families to overcome barriers to engagement, attendance and progress. School uniform policies are thought to complement the development and support of a whole school culture and approach, which in turn may assist pupil discipline and motivation.  












	1, 2, 3, 5, 6


	Y8-Y9 Transition 
Programme  
(£1000)
	Research: EEF 
 
Transition is especially important for those from disadvantaged backgrounds. The research suggests that this group are most at-risk of a decline in educational outcomes following the transition to secondary school. Peer interactions, in particular can provide motivation and improve outcomes for all students as it helps to build a sense of identity and belonging.  
	1, 3, 4, 5


	Free peripatetic music tuition for all disadvantaged students who study music at GCSE. 
(Funded through the 
Hardship Fund) 
(£1,000)

50% Funding (Max £200) for Y9 students.
	Research: EEF 
 
The EEF report +3 months progress in academic learning when students participate in the arts. There has been benefits found in both secondary and primary schools. Some arts activities have been linked to specific outcomes. For instance, there is evidence of the impact of drama on writing and potential link between music and spatial awareness. Wider benefits include positive attitudes to learning and increased well-being.  
	4,6




Total budgeted cost: £120,525.00


Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

Another notable amount of spending was allocated to supporting parents with costings towards trips and other events such as rewards trips in the summer term. These are all experiences that have broadened students’ cultural capital, directly supported their coursework or simply given them a really positive experience.

Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
To help us gauge the performance of our disadvantaged pupils we compared their     results to those for disadvantaged and non-disadvantaged pupils at national and local level and to results achieved by our non-disadvantaged pupils though we know that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently.  
The data demonstrated that there is a three year downward trend in terms of attainment data for our learners that are classified as Pupil Premium across all subjects. It must still be noted that even with this negative trend, results still remain above the National average when compared to PP students nationally. This comparison is also reflected at a local level where the pupils at Wolgarston outperform local measures.
The data demonstrates that close attention must be paid to the universal offer that the students experience on a daily basis, so that we can begin to close the internal gap between the most disadvantaged students and non. This years strategy will focus heavily on the implementation of adaptative teaching combined with instruction coaching to support the development of pedagogical practice in the classroom. Alongside instruction coaching, targeted academic interventions for underperforming pupils will support the progress and attainment that students can make. These will initially be focused around Maths and English. The intervention for literacy will be addressed through a three tier intervention plan where students are strategic targeted to close gaps that have been identified in either middle school or through early identification in high school.
We will also be adjusting the approach to options to ensure that students are selecting the most appropriate programmes of study for their future career choice. This will be enhanced by strong stakeholder involvement for Pupil Premium students, where they will be front and centre of all decision making processes. Some strategies may include: early appointment booking, first appointments for Careers and WEX. Priority appointments for Transition events etc. 
We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing.
[bookmark: _Hlk146802775]When the data is analysed in the contextual setting of the school, attendance for PP students remains above the national average even though there is a perceived decline. Suspensions for PP students remains unchanged with no significant change across the last three years.
Based on all the information above, the performance of our disadvantaged pupils did not meet expectations, and we are at present not on course to achieve the outcomes we set out to achieve by  2027/28, as stated in the Intended Outcomes section above. 
Our evaluation of the approaches delivered last academic year indicates that we need to refine processes around attendance and behaviour to see an improvement for Pupil Premium students. We need to enhance the learning/intervention provision for Pupil Premium students so that they can make progress inline with or exceeding their peers.  
We have reviewed our strategy plan and made changes to how we intend to use some of our budget this academic year. 



9
